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Abstract

This qualitative study investigates cultural and linguistic challenges faced by 45 junior cadets in global
maritime education, focusing on English usage. Through interviews and focus group discussions, diverse
English proficiency levels were identified among participants, highlighting the need for tailored language
training programs. Communication challenges, particularly in understanding technical terminology and
navigating cultural differences, emphasize the importance of targeted language instruction and cross-cultural
training initiatives. Aligning with the International Maritime Organization's Standards of Training,
Certification, and Watchkeeping (STCW), the study emphasizes the significance of linguistic competence and
cultural awareness in ensuring safety and efficiency within maritime crews. The findings emphasize the
importance of integrating language training initiatives into maritime education curriculum and fostering a
culture of inclusivity and professionalism within the maritime industry.
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INTRODUCTION

Maritime education stands at the crossroads of
globalization, where the convergence of cultural and
linguistic diversity intersects with the imperative of
standardized training and certification [1]. As the
maritime industry transcends national boundaries,
proficiency in English, as the lingua franca of
maritime communication, becomes paramount for
seafarers worldwide[2]. This necessitates an in-
depth exploration of the cultural and linguistic
challenges encountered by junior cadets undergoing
global maritime education, particularly in relation to
their utilization of the English language. Against the
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background of evolving international standards set
forth by the International Maritime Organization
(IMO), this research endeavors to unravel the
intricacies inherent in navigating the cultural and
linguistic dimensions of maritime education[3], [4].
The maritime industry, with its sprawling network of
vessels traversing the seas, embodies a microcosm
of cultural diversity, a phenomenon of significant
importance in the context of globalization and
international trade. Vessels serve as melting pots
where seafarers from diverse cultural backgrounds
converge, necessitating effective communication
channels to ensure safety, efficiency, and operational
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success. This cultural diversity on board presents
both opportunities and challenges, as it enriches the
maritime community with a variety of perspectives,
traditions, and practices, while also posing potential
barriers to effective communication and
collaboration.

At the heart of this issue lies the imperative of
intercultural communication within the maritime
context, which is essential for facilitating smooth
operations and fostering a harmonious onboard
environment[5], [6]. Effective communication not
only enhances operational efficiency but also plays
a critical role in ensuring the safety and well-being
of crew members and the vessels they navigate.
However, the complex interplay of cultural
differences, language barriers, and hierarchical
structures can complicate communication processes
and hinder effective decision-making, particularly in
high-pressure situations such as emergencies or
crisis scenarios. Moreover, the cultural diversity of
the maritime workforce also has implications for
organizational culture and crew dynamics. Cultural
differences can influence attitudes towards
authority, teamwork, and conflict resolution,
potentially leading to misunderstandings, tension,
and even conflicts among crew members[7], [8].
This highlights the importance of cultural sensitivity
and awareness training within the maritime industry,
which can help bridge cultural divides, promote
mutual understanding, and foster a culture of
inclusivity and respect on board ships.

The issue of cultural diversity in the maritime
industry extends beyond interpersonal
communication to encompass broader issues of
diversity and inclusion within the workforce[9],
[10]. Historically, the maritime industry has been
male-dominated and has struggled with issues of
gender equality, racial discrimination, and social
exclusion. Addressing these systemic challenges
requires a concerted effort to promote diversity and
inclusivity within maritime organizations, including
initiatives to recruit and retain a more diverse
workforce, eliminate discriminatory practices, and
provide  support and  opportunities  for
underrepresented groups[11]. The cultural diversity
of the maritime industry presents both opportunities
and challenges for effective communication,
organizational culture, and workforce diversity. By
recognizing the importance of intercultural
communication and promoting diversity and
inclusion within maritime organizations, the
industry can harness the full potential of its diverse
workforce and navigate the complexities of a
globalized world with greater resilience and success.

However, the linguistic diversity among crew
members often presents formidable challenges,
especially when English proficiency levels vary
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significantly[12]. As junior cadets embark on their
maritime educational journey, they are confronted
not only with the technical intricacies of marine
engineering and navigation but also with the
imperative of mastering English as the primary mode
of communication at sea. This dual challenge
emphasizes the significance of investigating the
cultural and linguistic dynamics shaping the
educational experiences of junior cadets in the
maritime realm[13], [14]. The issue of language
proficiency is particularly salient in the maritime
industry, where effective communication is essential
for ensuring the safety and efficiency of operations.
English has emerged as the lingua franca of the sea,
serving as the common language of communication
among crew members from diverse linguistic
backgrounds. However, the ability to communicate
fluently and accurately in English varies among
cadets, reflecting differences in educational
backgrounds, exposure to the language, and
individual aptitude[15]. Disparities in English
proficiency can hinder effective communication on
board ships, leading to misunderstandings, errors,
and potentially dangerous situations.

Moreover, the challenge of language
proficiency is compounded by the technical nature
of maritime education, which requires cadets to
master a specialized vocabulary and terminology
related to navigation, ship handling, and maritime
law[16]. For cadets whose first language is not
English, the task of acquiring this technical language
can be particularly daunting, requiring additional
effort and support from educators. Furthermore, the
pressure to perform academically in a language that
is not their mother's tongue can contribute to feelings
of anxiety, frustration, and self-doubt among cadets,
potentially impacting their overall learning
experience and academic performance. Beyond the
practical implications for safety and operational
efficiency, the issue of language proficiency also has
broader implications for social integration and
cultural adaptation within the maritime community.
Proficiency in English not only facilitates effective
communication on board ships but also enables
cadets to engage more fully in social interactions and
professional development opportunities within the
maritime industry[17], [18].

Conversely, limited English proficiency can
act as a barrier to participation, hindering cadets'
ability to build relationships, access resources, and
advance their careers in the maritime sector[19]. The
issue of language proficiency among junior cadets in
the maritime industry is a complex and multifaceted
phenomenon that requires careful consideration and
proactive measures. By investigating the cultural and
linguistic dynamics shaping cadets' educational
experiences, this research seeks to identify strategies
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for addressing disparities in English proficiency and
promoting greater inclusiveness and effectiveness in
maritime education. Through targeted interventions
and support mechanisms, the industry can ensure
that all cadets have the opportunity to thrive
academically and professionally, regardless of their
linguistic background.

Moreover, the International Maritime
Organization's Standards of Training, Certification,
and Watchkeeping (STCW) establish a global
framework aimed at harmonizing maritime
education and training standards across nations[20].
Encompassing a wide array of competencies,
including language proficiency, these standards
emphasize the necessity of equipping seafarers with
the requisite skills to operate effectively in a
multicultural and multilingual maritime
environment[21], [22]. Against this background,
understanding the specific challenges faced by
junior cadets in meetings English language
requirements assumes critical importance in
enhancing the efficacy and relevance of maritime
education programs. Therefore, this research sets out
to elucidate the cultural and linguistic challenges
encountered by junior cadets in the context of global
maritime education, with a particular focus on their
utilization of the English language. By delving into
the lived experiences and perceptions of junior
cadets from Maritime Institutes, Private Maritime
Institutes, and Vocational Schools, this study aims to
provide valuable insights into the multifaceted
nature of linguistic and cultural adaptation within the
maritime education landscape. Through a qualitative
research approach, characterized by descriptive
analysis techniques, this research attempts to capture
the nuances of junior cadets' experiences, shedding
light on the strategies employed to surmount
linguistic  barriers and  foster intercultural
understanding.

Furthermore, by situating this inquiry within
the broader discourse on international maritime
education and the evolving mandates of the IMO's
STCW convention, this research seeks to contribute
to ongoing efforts aimed at enhancing pedagogical
approaches and support mechanisms within the
maritime education domain[7], [23]. By offering a
nuanced understanding of the cultural and linguistic
dynamics at play, this research endeavors to inform
policy formulation, curriculum development, and
instructional practices tailored to the diverse needs
of junior cadets embarking on their maritime careers.
The exploration of cultural and linguistic challenges
in global maritime education represents a critical
endeavor in the quest for enhanced safety,
efficiency, and professionalism within the maritime
industry[24]. As vessels traverse international
waters, the need for effective communication among
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crew members from diverse linguistic and cultural
backgrounds becomes increasingly imperative. By
unraveling the complexities inherent in linguistic
diversity and cultural adaptation, this research
strives to pave the way for more inclusive and
effective educational practices that empower junior
cadets to navigate the seas with confidence and
competence.

The maritime industry operates within a
highly globalized and interconnected context, with
vessels serving as microcosms of cultural
diversity[11], [25]. On board ships, seafarers from
different countries and cultural backgrounds
converge, necessitating the establishment of
effective communication channels to ensure
seamless operations and mitigate the risk of
accidents or misunderstandings. However, linguistic
diversity presents a significant challenge in this
regard, as crew members may have varying levels of
proficiency in English, the de facto language of
maritime communication. Moreover, cultural
differences can further complicate communication
and collaboration on board ships, as they influence
communication  styles, social norms, and
hierarchical structures. For junior cadets undergoing
maritime education, navigating these cultural
dynamics adds an additional layer of complexity to
their learning experience. Not only must they
acquire the technical skills and knowledge required
for their profession, but they must also develop
intercultural competence and adaptability to thrive in
a multicultural maritime environment.

By shedding light on the cultural and
linguistic challenges faced by junior cadets, this
research aims to inform the development of
educational practices that are better aligned with the
needs and realities of the maritime industry[5], [26].
This includes the implementation of language
proficiency programs, cultural sensitivity training,
and other support mechanisms to facilitate the
integration of cadets from diverse backgrounds into
the maritime workforce. Furthermore, by promoting
greater awareness and understanding of cultural
diversity among educators, policymakers, and
industry stakeholders, this research seeks to foster a
culture of inclusivity and respect within the maritime
community. The exploration of cultural and
linguistic challenges in global maritime education is
essential for advancing safety, efficiency, and
professionalism within the maritime industry[13].
By addressing these challenges head-on and
developing tailored solutions, the industry can
ensure that junior cadets are equipped with the skills,
knowledge, and cultural competence needed to excel
in their careers and contribute to the sustainable
development of the maritime sector.
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METHOD

This study employs a qualitative research
approach to explore the cultural and linguistic
challenges encountered by junior cadets in the realm
of global maritime education, with a specific focus
on English language usage. Qualitative research is
deemed appropriate for this investigation as it allows
for an in-depth exploration of participants'
experiences, perceptions, and behaviors within their
natural contexts, thereby yielding rich and nuanced
insights into the research phenomenon[27], [28].
The study involved 45 junior cadets selected from
Maritime Institutes, Private Maritime Institutes, and
Vocational Schools, all of whom are undergoing
training in line with international maritime education
standards, particularly those outlined by the
International Maritime Organization's (IMO)
Standards of Training, Certification, and
Watchkeeping (STCW). The inclusion of junior
cadets from diverse educational backgrounds and
training programs ensures a comprehensive
understanding of the cultural and linguistic
challenges prevalent within the global maritime
education landscape.

Data collection methods include semi-
structured interviews and focus group discussions,
both of which afford participants the opportunity to
articulate their experiences, perceptions, and
insights regarding the research topic[29], [30]. Semi-
structured interviews provide a flexible yet
systematic approach to data collection, allowing for
probing and clarification of participants' responses.
Focus group discussions, on the other hand, facilitate
dynamic interactions among participants, enabling
the exploration of shared experiences and divergent
viewpoints within a group setting. Interviews and
focus group discussions are guided by a
predetermined set of open-ended questions designed
to elicit participants' perspectives on various aspects
of cultural and linguistic challenges in maritime
education[31], [32]. Key areas of inquiry include
participants' experiences with English language
proficiency, their perceptions of cultural diversity
within  maritime settings, and the strategies
employed to navigate linguistic and cultural barriers.
Additionally, participants are encouraged to reflect
on their educational experiences, training
methodologies, and support mechanisms available to
them within their respective institutions.

Data analysis is conducted concurrently with
data collection, following the principles of thematic
analysis. Thematic analysis involves the systematic
identification, coding, and interpretation of patterns,
themes, and meanings inherent in the qualitative
data[28]. Transcribed interviews and focus group
discussions were subjected to iterative cycles of
coding and categorization, guided by the research
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objectives and theoretical frameworks. The initial
phase of data analysis involves familiarization with
the data through repeated readings and immersion in
the transcripts. This is followed by the generation of
initial codes, where segments of data relevant to the
research questions are systematically labeled and
categorized. Through a process of constant
comparison, codes are refined and organized into
overarching themes and sub-themes that encapsulate
the key findings emerging from the data [33].

Furthermore, data triangulation techniques are
employed to enhance the credibility and
trustworthiness of the findings. Triangulation
involves the comparison of data collected through
multiple sources or methods to corroborate and
validate emerging themes[34]. In this study,
triangulation was achieved by comparing insights
gleaned from interviews with those derived from
focus group discussions, as well as by cross-
referencing participants' perspectives with existing
literature on maritime education and language
proficiency.

RESULTS AND DISCUSSION
Results

The findings of the research reveal a
multifaceted landscape of cultural and linguistic
challenges encountered by junior cadets in the
domain of global maritime education. Through in-
depth interviews and focus group discussions with
45 participants from Maritime Institutes, Private
Maritime Institutes, and VVocational Schools, several
key themes emerged, shedding light on the nuances
of linguistic adaptation, cultural diversity, and
educational experiences within the maritime
industry.

Linguistic Proficiency Levels One of the
primary findings of the research points to the varying
levels of English language proficiency among junior
cadets. Table 1 presents a breakdown of participants'
self-reported English proficiency levels.

Table 1. English Language Proficiency Levels

English Proficiency Number of Percentage
Level Participants (%)
Fluent 12 26.7
Proficient 18 40.0
Intermediate 10 22.2
Basic 5 111
Total 45 100

As depicted in Table 1, a significant
proportion of participants (66.7%) reported being
either fluent or proficient in English, while a smaller
percentage indicated intermediate (22.2%) or basic
(11.1%) proficiency levels. These findings
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emphasize the diversity of linguistic abilities among
junior cadets, with implications for communication
effectiveness and operational efficiency on board
vessels. Perceptions of Cultural Diversity In addition
to linguistic challenges, the research findings offer
insights into junior cadets' perceptions of cultural
diversity within the maritime industry. Table 2
presents participants' perspectives on the cultural
composition of their maritime crews.

Table 2. Perceptions of Cultural Diversity

Perception of Cultural Frequenc Percentage
Diversity y (%)
Diverse mix of 35 77.8
nationalities
Limited diversity, 8 17.8
primarily one
nationality
Homogeneous, 2 4.4
predominantly one
nationality
Total 45 100

As illustrated in Table 2, the majority of
participants (77.8%) perceive their maritime crews
as consisting of a diverse mix of nationalities,
reflecting the multicultural nature of the maritime
industry. However, a smaller proportion of
respondents (17.8%) reported limited diversity, with
one nationality predominating within their crews.
Additionally, a minority of participants (4.4%)
described  their crews as  homogeneous,
predominantly consisting of individuals from a
single nationality. These findings emphasize the
varied experiences of junior cadets with regard to
cultural diversity within maritime settings.

The findings of the research elucidate the
intricate interplay between linguistic proficiency,
cultural diversity, and educational experiences
among junior cadets in global maritime education.

Despite the prevalence of English language
proficiency among participants, challenges in
communication persist, particularly in

understanding technical terminology and navigating
cultural differences in communication styles.
However, junior cadets employ a range of strategies
to overcome these challenges, including engagement
in language exchange programs, seeking assistance
from language tutors, and participating in English
language courses.

Furthermore, the research highlights the
multicultural nature of maritime crews, with the
majority of participants perceiving their crews as
consisting of a diverse mix of nationalities. This
diversity presents both opportunities and challenges
for junior cadets, necessitating the development of
intercultural competencies to foster effective
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communication and collaboration onboard vessels.
Overall, the findings emphasize the importance of
targeted language training, cultural sensitivity, and
collaborative learning initiatives in preparing junior
cadets for the complexities of the maritime industry.
The findings of the research offer valuable insights
into the cultural and linguistic challenges faced by
junior cadets in global maritime education. Despite
the prevalence of English language proficiency
among participants, communication challenges
persist, necessitating targeted interventions to
enhance language skills and foster intercultural
understanding. By elucidating the nuances of
linguistic adaptation, cultural diversity, and
educational experiences within the maritime
industry, this research contributes to the ongoing
discourse on enhancing pedagogical approaches and
support mechanisms within global maritime
education.

The second phase of findings delves deeper
into the analysis of research, needs, and
professionalism within the maritime education
landscape, drawing upon the perspectives of junior
cadets and aligning with the standards outlined by
the International Maritime Organization's (IMO)
Standards of Training, Certification, and
Watchkeeping (STCW). Through a comprehensive
examination of participants’ experiences and
perceptions, this section aims to bolster the
understanding of cultural and linguistic challenges in
maritime education while contextualizing them
within the broader framework of international
maritime standards.

Alignment  with International Maritime
Standards Central to the analysis is the alignment of
research findings with the standardized requirements
set forth by the IMO-STCW convention. Table 5
presents a comparison of key research findings with
relevant provisions of the STCW convention,
highlighting areas of congruence and potential areas
for improvement.

Table 5: Alignment with IMO-STCW Standards

Research

Findings Corresponding STCW Provisions

Varied English  STCW Code A-11/1, A-11/2, and A-
proficiency I11/1 require seafarers to possess
levels among English  language proficiency
junior cadets commensurate with their duties
onboard vessels.

STCW Code A-Il/1 and A-l11/2
emphasize the importance of

Communicatio
n challenges in

understanding  language proficiency in
technical understanding and  applying
terminology technical terminology relevant to

maritime operations.
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Strategies for ~ STCW Code A-IlI/1 and A-l11/2

overcoming encourage seafarers to undertake
linguistic continuous professional
barriers development, including language

training, to enhance their skills and
competencies.

Perceptions of STCW Code A-11/3 emphasizes the

cultural significance of fostering cultural
diversity awareness and sensitivity among
within seafarers to promote effective
maritime teamwork  and  collaboration
Crews onboard vessels.

Table 6: Analysis of Research and Professionalism

As depicted in Table 5, the research findings
align closely with the provisions of the STCW
convention, affirming the relevance and
applicability of the study within the context of
international maritime standards. The identification
of varied English proficiency levels among junior
cadets emphasizes the importance of language
proficiency requirements outlined in STCW
provisions A-11/1, A-11/2, and A-111/1. Similarly, the
communication challenges reported by participants
resonate with the emphasis placed on language
proficiency in understanding technical terminology,
as articulated in STCW provisions A-I1/1 and A-11/2.

Moreover, the strategies employed by junior
cadets to overcome linguistic barriers align with the
STCW's emphasis on continuous professional
development, including language training, as
delineated in provisions A-III/1 and A-Il1/2.
Additionally, participants' perceptions of cultural
diversity within maritime crews echo the STCW's
recognition of the importance of fostering cultural
awareness and sensitivity among seafarers to
promote effective teamwork and collaboration
onboard vessels, as stated in provision A-11/3.

Analysis of Research and Professionalism in
Maritime Education In addition to aligning with
international maritime standards, the research
findings offer valuable insights into the evolving
landscape of maritime education and the
professional competencies required within the
industry. Table 6 presents an analysis of the research
findings vis-a-vis the needs and professionalism of
maritime education, highlighting implications for
educational practices and training methodologies.
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Research Implications for Maritime

Findings Education and Professionalism
Varied Emphasizes the importance of
English tailored language training
proficiency programs to address diverse
levelsamong  proficiency levels and ensure

junior cadets  compliance with STCW language
proficiency requirements.

Communicati  Highlights the need for targeted
on challenges  language instruction focused on
in technical terminology relevant to

understanding maritime operations, integrating

technical theoretical ~ knowledge  with
terminology practical application.

Strategies for  Advocates for the integration of
overcoming language training initiatives, such
linguistic as language exchange programs
barriers and peer support networks, into

maritime education curricula to
enhance linguistic competence
and intercultural understanding.

Perceptions of Emphasizes the importance of

cultural fostering cultural awareness and
diversity sensitivity among junior cadets
within through cross-cultural training
maritime initiatives and  experiential
crews learning opportunities, fostering a
culture  of inclusivity and
collaboration within maritime
Ccrews.
in Maritime Education
Discussion

The analysis reveals that addressing the varied
English proficiency levels among junior cadets
requires a multifaceted approach encompassing
tailored language training programs, experiential
learning opportunities, and continuous assessment
mechanisms to ensure compliance with STCW
language proficiency requirements. Moreover, the
identification of communication challenges
emphasizes the need for targeted language
instruction focused on technical terminology,
integrating theoretical knowledge with practical
application to enhance operational efficiency and
safety onboard vessels.

Furthermore, the strategies employed by
junior cadets to overcome linguistic barriers
highlight the importance of integrating language
training initiatives into maritime education
curriculum, fostering linguistic competence, and
intercultural understanding. Additionally,
participants' perceptions of cultural diversity within
maritime crews emphasize the importance of
fostering cultural awareness and sensitivity through
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cross-cultural training initiatives and experiential
learning opportunities, fostering a culture of
inclusivity and collaboration within maritime crews.

The second phase of findings provides a
comprehensive analysis of research, needs, and
professionalism within the maritime education
landscape, bolstering the understanding of cultural
and linguistic challenges in maritime education
while contextualizing them within the broader
framework of international maritime standards. By
aligning with the provisions of the IMO-STCW
convention and elucidating implications for
educational practices and training methodologies,
this analysis contributes valuable insights to the
ongoing discourse on enhancing pedagogical
approaches and support mechanisms within global
maritime education.

The findings of the research shed light on the
intricate interplay between cultural and linguistic
challenges, educational needs, and professionalism
within the global maritime education landscape.
Through an in-depth exploration of junior cadets'
experiences and perceptions, this discussion aims to
elucidate the implications of the research findings
for maritime education practices and training
methodologies while contextualizing them within
the framework of international maritime standards
outlined by the International  Maritime
Organization's (IMO ) Standards of Training,
Certification, and Watchkeeping (STCW)[35], [36].
Alignment with International Maritime Standards
The alignment of research findings with the
provisions of the IMO-STCW convention
emphasizes the relevance and applicability of the
study within the context of international maritime
standards. The identification of varied English
proficiency levels among junior cadets resonates
with the STCW's emphasis on language proficiency
requirements, as delineated in provisions A-11/1, A-
11/2, and A-I1l/1. These provisions emphasize the
importance of ensuring that seafarers possess the
requisite language skills to perform their duties
effectively and safely onboard vessels. The research
findings affirm the need for tailored language
training programs to address diverse proficiency
levels among junior cadets, thereby ensuring
compliance with STCW language proficiency
requirements[14], [20].

Moreover, the communication challenges
reported by participants align closely with the
STCW's emphasis on language proficiency in
understanding technical terminology, as articulated
in provisions A-Il/1 and A-ll/2. Effective
communication is essential for ensuring operational
efficiency and safety onboard vessels, particularly in
navigating technical complexities and coordinating
complex maneuvers. The research findings
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emphasize the importance of targeted language
instruction focused on technical terminology,
integrating theoretical knowledge with practical
application to enhance operational proficiency
among junior cadets. Furthermore, the strategies
employed by junior cadets to overcome linguistic
barriers align with the STCW's emphasis on
continuous professional development, including
language training, as delineated in provisions A-111/1
and A-lIl/2. These provisions emphasize the
importance of equipping seafarers with the skills and
competencies necessary to adapt to evolving
linguistic and operational challenges within the
maritime industry. The research findings advocate
for the integration of language training initiatives
into maritime education curriculum, fostering
linguistic competence and intercultural
understanding among junior cadets.

Analysis of Research and Professionalism in
Maritime Education In addition to aligning with
international maritime standards, the research
findings offer valuable insights into the evolving
landscape of maritime education and the
professional competencies required within the
industry. The identification of varied English
proficiency levels among junior cadets highlights the
need for tailored language training programs to
address diverse proficiency levels and ensure
compliance with STCW language proficiency
requirements[37], [38]. Moreover, the
communication challenges reported by participants
emphasize the importance of targeted language
instruction focused on technical terminology,
integrating theoretical knowledge with practical
application to enhance operational proficiency
among junior cadets. Furthermore, the strategies
employed by junior cadets to overcome linguistic
barriers emphasize the importance of integrating
language training initiatives into maritime education
curriculum, fostering linguistic competence and
intercultural understanding among junior cadets.
Additionally, participants' perceptions of cultural
diversity within maritime crews highlight the
importance of fostering cultural awareness and
sensitivity through cross-cultural training initiatives
and experiential learning opportunities, fostering a
culture of inclusivity and collaboration within
maritime crews.

The analysis reveals that addressing the varied
English proficiency levels among junior cadets
requires a multifaceted approach encompassing
tailored language training programs, experiential
learning opportunities, and continuous assessment
mechanisms to ensure compliance with STCW
language proficiency requirements[39]. Moreover,
the identification of communication challenges
emphasizes the need for targeted language
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instruction focused on technical terminology,
integrating theoretical knowledge with practical
application to enhance operational efficiency and
safety onboard vessels. Furthermore, the strategies
employed by junior cadets to overcome linguistic
barriers highlight the importance of integrating
language training initiatives into maritime education
curriculum, fostering linguistic competence, and
intercultural understanding. Additionally,
participants' perceptions of cultural diversity within
maritime crews emphasize the importance of
fostering cultural awareness and sensitivity through
cross-cultural training initiatives and experiential
learning opportunities, fostering a culture of
inclusivity and collaboration within maritime
crews[8].

The research findings offer valuable insights
into the cultural and linguistic challenges,
educational needs, and professionalism within the
global maritime education landscape. By aligning
with  international maritime standards and
elucidating implications for educational practices
and training methodologies, this discussion
contributes to the ongoing discourse on enhancing
pedagogical approaches and support mechanisms
within global maritime education[40]. Moving
forward, it is imperative for maritime education
institutions to integrate targeted language training
initiatives, foster cultural awareness, and promote
intercultural understanding among junior cadets to
prepare them effectively for the complexities of the
maritime industry.

CONCLUSION
Research on cultural and linguistic challenges
in global maritime education reveals the

complexities of preparing junior cadets for maritime
careers. Cultural diversity within crews underscores
the importance of cross-cultural training and
experiential learning. Maritime education must
prioritize language skills, cultural competence, and

professional development to prepare cadets
effectively. This holistic approach fosters
inclusivity, collaboration, and professionalism.

Enhancing pedagogical approaches and support
mechanisms aligns with efforts to improve safety,
efficiency, and professionalism in the industry.
Maritime education institutions play a key role in
shaping a skilled, culturally aware, and professional
workforce, essential for the industry's global success
and sustainability.

REFERENCES

[1] D. House and F. Saeed. (2016). The
seamanship examiner: for STCW certification
examinations. Taylor & Francis.

[2] TA Thiel. (1996). Maritime English for

METEOR, Vol. 17, No. 1 June 2024

[3]

[4]

[5]

[6]

[7]

[8]

[9]

[10]

[11]

[12]

[13]

[14]

[15]

Communication and Cooperation.
A. Chircop. (2015). The international
maritime organization.
HP Berg (2013). Human factors and safety
culture in maritime safety,” Mar.
Navig. Saf. Sea Transp. STCW, Marit. Educ.
Trains. (MET), Hum. Resort. Crew Manning,
Marit. Policy, Logist. Econ. Matters, vol. 107,
pp. 107-115.
C. Kinginger. (2013). Social and Cultural
Aspects of Language Learning in Study
Abroad, vol. 37. Amsterdam: Amsterdam:
John Benjamins Publishing Company.
J. Jackson. (2019). Introducing
language and intercultural communication.
Routledge.
M. Brenker, S. Mdckel, M. Kiper, S. Schmid,
M. Spann, and S. Strohschneider. (2017).
Challenges of multinational crewing: a
qualitative study with cadets. WMU .
Marit. Aff., vol. 16, pp. 365-384.
N. Berg, J. Storgard, and J. Lappalainen.
(2013). The impact of ship crews on maritime
safety,” Publ. Cent. Marit. Stud. Univ.
Turku A, vol. 64, pp. 1-48.
K. Cicek, E. Akyuz, and M. Celik. (2019).
"Future skills requirements analysis in
maritime industry," Procedia Comput.
Sci., vol. 158, pp. 270-274.
I. de la Pefia Zarzuelo, MJF Soeane, and BL
Bermudez. (2020). Industry 4.0 in the port and
maritime industry: A literature review,”
J.Ind. Inf. Integr., vol. 20, p. 100173.
ZH Munim, M. Dushenko, VJ Jimenez, MH
Shakil, and M. Imset. (2020). Big data and
artificial intelligence in the maritime industry:
a bibliometric review and future research
directions,” Marit. Policy Manag., vol.
47, no. 5, pp. 577-597.
G. Valdés, A. Kibler, and A. Walqui. (2014).
Changes in the expertise of ESL
professionals: Knowledge and action in an era
of new standards.” Alexandria, VA: TESOL
International Association.
N. Demydenko. (2012). Teaching maritime
English: A linguistic approach,” J.  Shipp.
Ocean Eng., vol. 2, no. 4, p. 249.
DM Vidhiasi and S. Syihabuddin. (2022).
Maritime English: Teaching English for
Maritime Sciences or Teaching Maritime
Sciences in English?,"  Saintara J. llm.
Maritime Sciences., vol. 6, no. 1, pp. 71-77.
T. Sukomardojo and D. Ratnaningsih. (2022).
The Using of Media Games to Improve SMCP
(Standard Marine Communication Phrases)
Vocabulary in  Maritime English, in
ICES 2021: Proceedings of the 3rd

127



[16]

[17]

[18]

[19]

[20]

[21]

[22]

[23]

[24]

[25]

[26]

[27]

International Conference of Education and
Science, ICES 2021, November 17-18, 2021,
Jakarta, Indonesia, p. 56.
A. Mandaraka-Sheppard. (2014). Modern
maritime law and risk management. CRC
Press.
S. Yousefi and M. Mohammadi. (2016).
Critical Thinking and Reading
Comprehension among Postgraduate
Students: The Case of Gender and Language
Proficiency Level, Journal of
Language Teaching and Research, vol. 7, no.
4. Academy Publications, p. 802, doi:
10.17507/j1tr.0704.23.
S.-H. Ting, E. Marzuki, K.-M. Chuah, J.
Misieng, and C. Jerome. (2017). Employers'
views on the importance of English
proficiency and communication skills for
employability in Malaysia, Indonesia.
J. Appl. Linguist., vol. 7, no. 2, pp. 315-327.
Y. Autsadee, J. Jeevan, NH Bin Mohd Salleh,
and MR Bin Othman. (2023). Digital tools
and challenges in human resource
development and its potential within the
maritime sector through bibliometric analysis.
J. Int. Marit. Safety, Environ. Aff. Shipp., vol.
7, no. 4, p. 2286409.
P. Trenkner. (2009). Maritime English
requirements and the revised STCW,” in
Szczecin: Proceedings of the International
Maritime English Conference IMEC, vol. 21,
pp. 5-10.
J.-K. Kim and S.-H. Park. (2019). A Study on
Improvement of Maritime Education by
Aging Seamen,” J. Korean Soc. Mar.
Environ. Saf., vol. 25, no. 7, pp. 874-880.
R. Kidd and E. McCarthy. (2019). Maritime
education in the age of autonomy, WIT Trans.
Built Environ., vol. 187, pp. 221-230.
P. Edirisinghe, J. Zhihong, and S. Lixin.
(2016). The Direction of Maritime Education
and Training development: A Conceptual
Approach.
D. Gavalas, T. Syriopoulos, and E. Roumpis,.
(2022). Digital adoption and efficiency in the
maritime industry,” J. Shipp. Trade,
vol. 7, no. 1, p. 11.
K. Bergheim, MB Nielsen, K. Mearns, and J.
Eid. (2015). The relationship between
psychological capital, job satisfaction, and
safety perceptions in the maritime industry,"”
Saf. Sci., vol. 74, pp. 27-36.
I. Ranzato and S. Zanotti. (2018). Linguistic
and cultural representation in audiovisual
translation / edited by Irene Ranzato and
Serenella Zanotti. Abingdon, Oxon.

SB Merriam and RS Grenier. (2019).

METEOR, Vol. 17, No. 1 June 2024

[28]

[29]

[30]

[31]

[32]

[33]

[34]

[35]

[36]

[37]

[38]

Qualitative research in practice: Examples
for discussion and analysis. John Wiley &
Sons.

D.K. Padgett. (2016). Qualitative
methods in social work research, vol. 36. Sage
publications.

T. Rachmawati. (2017).
methods in qualitative research,
Press, vol. 1, pp. 1-29.

CG Haryono. (2020). Various
Qualitative Communication Research
Methods. CV Trace (Publisher Trace).
PMGB de Agua, AD da Silva Frias, M. de J.
Carrasqueira, and JMM Daniel. (2020).
Future of maritime education and training:
blending  hard and soft skills,”

Pomorstvo, vol. 34, no. 2, pp. 345-353.

O. Dyagileva, N. Goridko, H. Popova, S.
Voloshynov, and A. Yurzhenko. (2020).
Ensuring  sustainable  development  of
education of future maritime transport
professionals by means of network
interaction.

H. Wijaya. (2020). Concept theory qualitative
data analysis in educational research. Jaffray
Theological College.

DJ Weisberg. (2016). Methods and Strategies
in Using Digital Literacy in Media and the
Arts,”  Advances in Media, Entertainment,
and the Arts. I1GI Global, pp. 456-471. doi:
10.4018/978-1-4666-9667-9.ch022.

AOH Alidmat and MA Ayassrah. (2017).
Development of Critical Thinking Skills
through Writing Tasks: Challenges Facing
Maritime English Students at Agaba College,
AlBalga Applied University, Jordan. Int. J.
High. Educ., vol. 6, no. 3, pp. 82-90.

A. Doring and P. Horden. (2022).
Mediterranean ~ Sea-Creature: ~ Maritime
Metaphor in the Philosophy of Friedrich
Nietzsche BT - Metaphors and Analogies in
Sciences and Humanities: Words and
Worlds,” S. Wuppuluri and AC Grayling, Eds.
Cham: Springer International Publishing, pp.
481-498. doi: 10.1007/978-3-030-90688-
7_23.

A. Sharma, T. Kim, S. Nazir, and C. Chae.
(2019). Catching up with time? Examining the
STCW  competency  framework  for
autonomous shipping, in Proceedings of the
Ergoship Conference, Haugesund, Norway,
pp. 24-25.

R. Ahmed. (2021). A framework for Maritime
English language planning in Bangladeshi
maritime education and training institutes,”

SN Soc. Sci., vol. 1, no. 7, p. 168, Accessed:
Jan. 10, 2024. [Online]. Available:

Data collection
UNPAR

128



https://doi.org/10.1007/s43545-021-00188-5

[39] L. Van Canh. (2014). Great expectations: The
TESOL practice as a professional learning
experience,” Tesol J., vol. 5, no. 2, pp.
199-224.

[40] HDV Nalupa. (2022). Challenges and
opportunities for maritime education and
training in the 4th industrial revolution.

METEOR, Vol. 17, No. 1 June 2024 129



